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EXECUTIVE SUMMARY

Goal

The overarching goal of TLU’'s QEP is to improve students’ learning and success
by intentionally engaging them in a mission-driven culture of scholarship through
enhanced first-year, capstone, and advising programs.

Overview

TLU is working to adapt to the changing face of its student body as increasing
numbers of under-prepared and/or first-generation college students arrive on
campus. These demographic factors, coupled with the traditional college-age
difficulty of integrating academic and co-curricular life, have increased the
difficulty of accomplishing our mission of linking education with vocation,
leadership and service.

TLU’s Quality Enhancement Plan focuses on advancing our mission by more
intentionally connecting life in the classroom with co-curricular activities, and
engaging students who might otherwise be left behind. The Plan includes three
components:

A reinvigorated First Year Experience will link coursework with co-curricular
activities through the use of the peer mentors and a semester-defining Krost
Symposium. A new advising tool, the Comprehensive Education Plan, will make
clear connections between students’ increasing social involvement in the life of
the university and the academic goals of the school. The Student Academic
Symposium will draw on the best of our students' academic work to create a
culminating academic and social celebration of scholarship.

Learning Outcomes, Strategies, and Assessment

Learning Outcomes

Learning outcomes for the QEP are drawn from TLU'’s Institutional Goals for
Graduates (Appendix A). These Goals were established by TLU’s faculty as a
means of defining the student’s learning experience at the university. Organized
into the categories of Knowing, Doing, and Becoming, the Goals are tied to the
university’s mission statement. Additional expected learning outcomes are
enhanced student awareness of these Goals, how they relate to their daily
academic and co-curricular activities, and a more intentionally planned and
integrated college experience.



Strategies

1. First Year Experience
2. Comprehensive Education Plan
3. Student Academic Symposium

Assessment

Qualitative and quantitative assessments will include collection of baseline data
and concomitant comparisons, questionnaires, and the use of stratified random
samples of students who will participate in focus groups. Students from the
stratified sample will be assessed annually by both quantitative and qualitative
means to track their cultural experience. Future responses to selected National
Survey of Student Engagement (NSSE) questions will be compared to past
results. Changes in quantitative criteria such as retention rates, participation
rates and others will be tracked. Annual reviews of instruments and focus group
questions will be conducted to ensure continued effectiveness, and changes will
be made as needed.




TEXAS LUTHERAN UNIVERSITY
INTRODUCTION AND DESCRIPTION

Texas Lutheran is a small university (about 1400 full-time equivalent students) in
an exurban setting, about 30 miles from San Antonio and 50 miles from Austin.
We are an undergraduate institution with classes capped at 50 students and a
faculty-to-student ratio of 14:1. The university is affiliated with the Evangelical
Lutheran Church in America, and continues to recognize and affirm the Lutheran
educational tradition of vocation and its focus on the complementary activities of
faith and learning. The mission of Texas Lutheran University reads as follows:

Texas Lutheran University is a community of learning and a community of
faith.

As a community of learning, the university stresses the liberating potential
of the disciplined pursuit of academic excellence within the context of
academic freedom. lts faculty and staff seek to engage each student in a
process of self-education which will assist him or her to develop as an
informed and resourceful person in today’s rapidly changing world. It
provides an academic program based upon the tradition of the liberal arts
and designed to serve a diversified community.

As a community of faith, the university celebrates the liberating power of
gospel as applied to the whole of human life. The biblical vision of the
world as created, judged, redeemed and fulfilled by God in Christ is rich in
significance for the work and hopes of persons today. It is the unique
privilege and responsibility of the Christian university to explore these
implications freely and boldly. Thus it leads the church to face the
challenge of new insights and to formulate fresh means of creative
service.

As an institution of the church, the university provides an education in the
arts and sciences which is given perspective by the Christian faith. This
function is carried out through an undergraduate curriculum leading to the
bachelor's degree and a diverse continuing education program, and a
variety of co-curricular programs. The university encourages students to
participate in service work tied to reflective discussions about its place in
their lives.

In working to bring learning and faith into intimate relationship, Texas
Lutheran University is discovering afresh that each can strengthen, clarify
and enrich the other. Men and women who live and work in these
contexts find their own purposes enlarged and deepened. A compassion
born of faith and a competence informed by learning shape the mission of
the university in this day. (2007-2008 Texas Lutheran University Catalog,
P. 4)



The TLU faculty developed a set of Institutional Goals for Graduates which
guides TLU students’ learning experience (see Table 1 below). The goals, which
are organized by the headings of Knowing, Doing, and Becoming, were adopted
by the faculty in 1997 and revised and reaffirmed in 2003. Each course and co-
curricular activity at TLU targets one or more of these goals.

Table 1

Texas Lutheran University
Institutional Goals for Graduates

KNOWING
TLU graduates should have achieved
1. a breadth of knowledge in the arts, humanities, natural sciences, and
social sciences.
2. adepth of knowledge in a single discipline sufficient to understand its
methods, language, content, history, and value.
3. an understanding of the Christian faith and traditions.
4. an awareness of and respect for diverse religions, cultures, and
viewpoints.
DOING
TLU graduates should be able to
5. write clearly and coherently, read with comprehension, speak effectively,
and listen with care and openness.
6. use basic mathematical skills and know the appropriateness of
quantitative methods.
7. use appropriate tools for problem solving and for finding, analyzing, and
communicating information.
8. think critically and reflectively and draw reasonable, supportable
conclusions both individually and in groups.
BECONING
TLU encourages and assists its students in developing
9. a commitment to active community service.
10.an integrated ethical perspective and a sense of moral purpose.
11.a desire to cultivate physical and psychological health and well-being.
12.a will to pursue continued cultural, intellectual, and spiritual growth.




The Changing Contexts of Texas Lutheran

Like many universities, Texas Lutheran struggles to adapt to the changing face of
its student body, the increasingly broad range of academic and social
preparedness with which students arrive, and the evolving nature of the
institutional culture itself. Addressing these changes while staying focused on
the larger mission of the institution is challenging.

The demographics of TLU’s student body are changing in ways that mirror
demographic changes at universities nation-wide. Over the past ten years the
proportion of minority enroliment has increased by 20%, from 24.8% in 1995 to
29.8% in 2005. In the fall of 2006, 31.4% of incoming first-year students reported
their ethnicity as Hispanic, African-American, or other non-White. Most TLU
students are recruited from within the state of Texas; in fall 2006, 96.1% of
incoming freshmen came from in-state. In addition, 58.1% of the fall incoming
class came from Austin or San Antonio, both within an hour’s drive of campus.
Overall, 33% of the student body came from the three surrounding counties and
69% from eleven Texas counties. Although the majority of TLU students come
from within a 250-mile radius, the institution continues to be a residential
university with the majority of students living on campus. TLU requires all full
time students to live on campus unless they are 21 years of age or older,
married, have completed 90 credit hours, or are commuting from a
parent’'s/guardian’s permanent residence within a 50-mile radius of campus. The
residential policy is an important and vital embodiment of the university’s mission
of being a community of faith and learning, and core to the student experience.

Along with changing demographics, an increasing number of incoming students
fall into the category of “risk”. Texas Lutheran is joining other smaller institutions
in experiencing a national phenomenon. By the very nature of being a smaller,
student-centered institution, we attract students who bring with them special
challenges (McGillin, 2003). “Even highly selective colleges and universities
have reported a significant increase in the numbers of students presenting with a
range of cognitive, neurological, social, familial, or psychological vulnerabilities.
Competitive students (and their parents) who have benefited from support
programs and resources while in high school are most likely to seek out
institutions with strong support resources and an ethos of attention to the
individual student” (McGillen, 2003).

First-generation college-bound students also comprise a rising population at
TLU. Just over 19% of incoming first-year students at TLU in fall 2006 reported
that neither parent had college experience. The transition for first-generation
college students is challenging, both academically and culturally. As a group
they are often disproportionately overrepresented in the most disadvantaged
racial and income groups. Since they are the first in their family to experience



college, these students lack the intergenerational benefits of information about
higher education (Lohfink, Martin & Paulson, 2005).

Another at-risk population that is growing on our campus is students with learning
and/or psychological disabilities. Within the last 20 years, “secondary institutions
improved the treatment of adolescents with emotional difficulties, resulting in
improved rates of high school completion and entry into competitive colleges”
(McGillin, 2003). This has certainly been TLU’s experience, as evidenced in the
54% growth in the number of students seeking counseling and the 61% growth in
the number of students seeking ADA accommodations in the past three years
(2004-2005 through 2006-2007).

Regarding academic preparedness, in this geographical region SAT scores trend
below national averages as measured by SAT performance. ' In nationwide
comparisons of SAT scores in the year 2005, the state of Texas ranked 49" in
Verbal SAT scores and 46" in Math SAT scores (Combs, 2008). TLU continues
to recruit and attract academically strong students through its PACE Scholarship
program, and we maintain a strong Honors program. However, the eroding
preparedness of the bottom quintiles of students results in classrooms containing
a wide range of learning needs and abilities that even the most adroit instructor
finds challenging.

While the shifting characteristics of the student population affect the campus
climate, so do evolving institutional factors such as a changing faculty and the
increased presence of technology both in and out of the classroom. During the
late 1960’s and early 1970’s Texas Lutheran went through a period of growth that
included a large expansion of faculty. Most of the faculty hired at that time
stayed for the remainder of their careers and were instrumental in molding the
community with the traditional ideals that are still held today. In the late 1990’s a
wave of retirements from this group of professors began, as did the hiring of
replacements. This activity has resulted in a 54% turnover of tenured faculty
within the past seven years. The assimilation of new faculty members into the
existing community has precipitated a change in the community, as new faculty
members begin to exert their influence.

On the technological front, TLU is continually reaching to improve the resources
available to faculty and students and to incorporate new software and hardware
into the pedagogical and classroom environment. Instructional practices forming
over the intranet with the advent of Blackboard and other similar software, as well
as students’ personal cyber involvement in social network sites and constant

' Although the College Board strongly discourages the use of state average SAT and ACT scores
to rate the quality of public education in a given state, SAT scores are influenced by parental
education and income of the test taker (Marchant and Paulson), two indicators that have shown
declines in TLU studenis’ demographics. ' '



" need to be “plugged in,” present a fast moving and ever-changing landscape in
which to function.

To summarize, Texas Lutheran University has changed tremendously over the
past two decades in students, faculty, staff, and campus climate. The new
student body looks very little like the student body of 20 years ago, when
students came from diverse states and countries, were mostly white Lutherans,
and had at least one parent who had attained some level of college education.
The actual business of the university has evolved both in delivery and product.
Meanwhile, the current students’ focus is more likely to be on the acquisition of a
degree in order to obtain a better job, than on the pursuit of learning for the sake
of their own personal development. When these various factors are added to the
perennial college-age difficulty of integrating academic and social life, TLU's
mission of linking education with vocation, leadership and service is more difficult
than ever to achieve.




BEST PRACTICES:
CONNECTING PROGRAM TO MISSION

In reviewing the various changes occurring at Texas Lutheran University it
became clear to us that the mission, as well as the Institutional Goals for
Graduates, continue to be relevant and meaningful even within the current
zeitgeist of the community. However, it also became apparent that the
connection of the student experience to the mission and Institutional Goals for
Graduates was no longer as clear as it should be. The underlying task for this
Plan, then, is to clarify for ourselves and our students the interconnectedness of
student learning with institutional mission and goals.

We have conducted a literature review over several years, part of which is
included in Appendix E. This review focused on the first-year experience;
academic advising; student engagement; retention practices; and learning-
focused initiatives across the university. The literature review highlights the
importance of mission and how it provides cohesiveness to the shared direction,
purpose, and commitment of the institution’s faculty, staff, and students. We also
learned that student expectations play an enormous role in retention, as well as
progression toward and attainment of college degrees (Bender and Miller, 2005).
Helping students form accurate and realistic expectations about the college
experience is an important contributor to student success. By keeping the
mission at the forefront, students can know even before they enroll whether their
own goals mesh with the institution’s mission and goals.

In helping students understand the relationship of institutional goals to their own
educational aspirations, the university can develop “intentional learners” who can
adapt to new environments, integrate knowledge from different sources, and
continue learning throughout their lives (Learning Reconsidered, 2004). The
organization of TLU’s Institutional Goals for Graduates into the categories of
Knowing, Doing, and Becoming helps facilitate this task by demonstrating that

- the learning process is ongoing and takes place not only during the student's
tenure at the university, but throughout life after college as well.

The literature also stresses that learning takes place in many venues across
campus and not just in the classroom. Indeed, we were reminded that
“cocurricular involvement is not just about engaging in multiple activities; instead,
it is about becoming involved in activities and organizations that help connect in-
class and out-of-class experiences. Student development stands at the
intersection of curricular and cocurricular spaces...” (Leamning Reconsidered,
2004).

Introducing the mission and goals during orientation is not enough to establish
the ongoing engagement and commitment needed for goal achievement.
Kitchner and Fisher (1990) describe higher order thinking as a person’s ability to
view knowledge as constructed and contextual, and to use evidence, argument,
and judgment to evaluate competing ideas. As students progress through the




curriculum and their higher order thinking skills develop, the institutional mission
should be understood more deeply, and its concepts manifested in more
meaningful ways.

As we continue to return to the concept of interconnectedness of learning as a
theme of this Plan, several questions arise. Where and how often in the
student’s experience is the university mission explained? Where and how often
are the Institutional Goals for Graduates discussed as a concrete manifestation
of the mission? How can the student and the university follow the maturing
process and mark progress toward attaining these mutual learning goals? What
events or programs occur at the beginning, middle, and end of the student
experience where TLU could intentionally provide engagement with the
continuing thread of purpose and mission as applied to the school and the
individual student?

Three strategies have been chosen as the foci that can enhance an institution-
wide understanding of interconnectedness. These strategies are the first year
experience at the beginning of the student’s journey, the academic advising
program using the Comprehensive Education Plan throughout the student’s
enroliment, and the newly conceived Student Academic Symposium to occur
during the senior year.

10



FOCUS OF THE QEP

Texas Lutheran’s Quality Enhancement Plan addresses the following basic
needs, which were identified during the year-long topic selection process and
supported by a literature review:

1. to communicate the institutional mission in an intentional and meaningful
way, and to demonstrate continually how the mission is manifested
through the Institutional Goals for Graduates;
to establish and convey institutional expectations in a consistent manner;
to challenge, and enhance the educational experience for the most
academically capable students;

4. to support more academically challenged students to improve the
probability of their success; and

5. to help all students engage more fully in university life and learning, in
consonance with the university’s Institutional Goals for Graduates.

SIS

This Plan is focused on finding intentional ways to connect the institution’s
mission, goals, and expectations throughout the student experience, in order to
improve student learning and success and to share collegiate culture with
students who might otherwise be left behind. Three strategies will be employed
in this endeavor: an enhanced first-year experience, a new advising program
using a Comprehensive Education Plan, and a new Senior Academic
Symposium.

1. The First Year Experience

The first year is the most critical in determining the persistence and success of
students. Randi Levitz and Lee Noel discuss how the freshman year presents
numerous attrition hazards. They state that fostering student success during this
year is the most significant intervention an institution can make in the name of
student persistence (in Upcraft and Gardner, 1989). The literature review also
supported first year efforts, noting success in the first year as critical to
persistence through graduation. Two specific areas within the first year that this
strategy will address are the expectations and the goals of entering students.
The typical student arrives at college with uninformed or unrealistic expectations,
making it the university’s responsibility to help new students build appropriate
expectations and develop the tools needed to meet them. Also, when students
are aware of the relevance of their college experience, they are more likely to
persist (Upcraft and Gardner, 1989). An active discernment process that
engages them in delineating personal learning goals, paired with an
understanding of the institutional goals, will help align expectations and move
students toward degree completion.

Currently Texas Lutheran’s First Year Experience is composed of advising and
‘registration periods during the summer, a three day orientation immediately

11



before the fall semester, a freshmen seminar program, peer and faculty mentors,
an online educational and social network site for new students, designated First
Year Experience courses during the spring semester, and freshman-focused
academic advising initiatives. Some components have existed longer and are
better developed than others, but all are up and running satisfactorily. However,
the year-long experience is missing intentional focus on institutional expectations
and goals. Educating students about mission and goals must be carried out in a
way that encourages continual use and application over the full span of the
student’s time at TLU. While the First Year Experience has become increasingly
academic over the past five years, minimal attention has been devoted to how
well students understand the institution’s mission or connect with its goals — both
important keys to success and persistence.

‘One of the changes proposed in the QEP is the establishment of an academic
summer project or assignment to be decided upon and administered by the
Freshman Experience Committee. The project chosen (i.e., summer book
assignment, creative writing assignment, photography/art project, etc.) would
contain concrete connections to, and be a reflection of, the basic principles of the
institution’s mission statement and goals for graduates. The first meeting of the
freshman seminar course (FE 134 — Exploring the Arts & Sciences), which takes
place during new student orientation, would begin the discussion of this common
project and how it relates to the purpose of TLU. Besides initiating the
discussion of mission, the project can serve as a vehicle to convey concepts of
college-level work in regard to student preparedness, class room discussion,
university and professor expectations, and higher order thinking skills.

A second change proposed for the First Year Experience strategy is the
connection of the Krost Symposium to the common summer project. A long-
standing tradition at TLU, the endowed Krost Symposium is held each fall and is
a two-day program of speakers, breakout sessions and panel discussions that is
arranged by a group of faculty members around a topic that varies from year to
year. (See Appendix F for programs from the 2005 and 2006 Krost Symposia.)
Recently, the Krost Symposium has focused on various aspects of creativity that
aim for cross-campus appeal. Establishment of a summer project and/or
assignment will allow the Krost Symposium to focus on issues from the project
that further exemplify the mission and goals of the university. Activities may
include engaging an author or artist to speak on campus during the fall semester,
arranging an exhibit of submitted student art work, publishing student produced
writings, conducting open forums on related topics with guest panelists, etc. The
FE 134 class will serve as a place for reflection, where students can process how
these activities exemplify the interconnectedness of TLU’s purpose and goals
and how these same activities relate to their own personal goals. Activities of
this nature will necessitate some budget increase for the Krost Symposium. It is
expected that students (both first year and upper division) and faculty will engage
more fully with the Symposium activities due to a clearer, more intentional tie-in

12



to cdurse work. In addition, the inclusion of well-known speakers would increase
the visibility of the Krost Symposium in the greater San Antonio area.

The last proposed change within this strategy is additional faculty to staff the first
year courses, as well as improved support for faculty education on first year
issues. Historically, TLU has had problems staffing FE 134. Faculty often teach
the class as an overload, or the institution must hire part-time staff to teach the
courses normally taught by FE 134 instructors within their departments. The
institution has planned for an increase in the size of the tenure-track faculty; as
this increase occurs, a priority should be placed on establishing regular
departmental teaching commitments to the first year program. If we add faculty
appropriately, we might also be able to decrease the FE 134 class size slightly.
We feel this would be a worthwhile investment, given that retention of less-
prepared students should increase with success of the revised program.
Structured faculty support and improved educational initiatives are also required
to boost success in working with freshman students dealing with transitional
issues. Freshman-focused faculty development periods, dealing with advising,
curriculum, pedagogy, and campus resources, need to be developed and offered
on a regular basis.

2. The Comprehensive Education Plan

The second strategy to better connect the school’s mission and goals in a
manner that spans the student’s enroliment is to extend and institutionalize the
use of a Comprehensive Education Plan (see Appendix B) across campus, both
in printed and interactive electronic formats.

While studying present day college life, both through the literature review and
TLU-specific experiences, it appears that the fragmentation of college life,
curriculum, and organization has become problematic. Students see the purpose
of college attendance as mostly instrumental; they attend college to get degrees
so that they can get better jobs. The notion of education has been made into a
concrete object (exemplified by a degree), and learning as an abstract life-long
process has lost its visibility (Learning Reconsidered, 2004). Many times, even
the best students see general education classes as puzzling obligations to get
out of the way, and see little if any coherence in the student affairs curriculum.
Individual episodes of acquiring knowledge fragments or developmental
experiences simply orbit the student’s world with little relationship to one another
or to academic courses. Add this confusion to the entering students’ lack of
understanding regarding the mission of the institution or its goals for their
education, and the result is educational practices that emphasize information
transfer without a great deal of thought given to meaning or application of the
information in the context of student lives.

In the quest to better integrate how the Institutional Goals for Graduates are
attained and identify the venues that exist where learning occurs, TLU’s division

13



of Student Life and Learning began to examine educational planning documents
and tools used by other institutions (i.e., Beloit College, Concordia-Moorhead,
California Lutheran). This review provided examples that were helpful in
connecting the curricular and co-curricular aspects of a student degree plan, but
they did not address institutional missions or goals, which was a priority for our
university. Building on the work done by other institutions, the TLU
Comprehensive Education Plan was developed and piloted with the 2006-2007
freshman class. The Comprehensive Education Plan is based on TLU'’s
Institutional Goals for Graduates, which outline the competencies and skills
students should have acquired by graduation. The Comprehensive Education
Plan helps identify these competencies and skills and describes the contexts
within which they can be acquired. The Plan also helps students map ways in
which to attain the Goals by providing a framework for identifying places and
circumstances within the institution where students can learn and make meaning
as they move through various academic, social, and institutional activities. The
Comprehensive Education Plan is a tool that provides a process by which
students learn to think about the purpose of their education and take advantage
of the many opportunities available.

Assessment of the pilot of the Comprehensive Education Plan helped determine
whether to continue and expand use of the tool. First-year students who were
taught to use the Comprehensive Education Plan, as well as the Peer Mentors
who introduced their student groups to the Plan, thought that it was effective in
providing an explanation of liberal arts and saw it as helpful for planning and
scheduling. The students in the pilot program felt that the Comprehensive
Education Plan should be introduced during the first semester of the first year.
They also recognized the ongoing benefits of using the Plan, suggesting that it
was a good thing even if students did not realize all of its benefits in the first year
of use. With these promising results, we would like to enhance and encourage
the use of this planning tool across campus in a structured way by providing
training to all academic advisors and peer mentors on the purpose and
applications of the Comprehensive Education Plan, as well as having all FE 134
instructors introduce the tool through the freshmen seminar curriculum.
Additionally, we would like to make the Comprehensive Education Plan available
online, to be used in an interactive manner with Web-based degree planning
programs currently offered. Wide dissemination of the Comprehensive
Education Plan will enable students, in collaboration with their advisors, to draw
intentional, tangible connections between their classroom experiences and
studies and their co-curricular and campus involvement outside of the classroom
throughout their tenure at TLU. Use of the plan will result in a student portfolio of
experiences that tie directly back to the institutional goals for graduates
established by the university.

14



3. The Student Academic Symposium

The third strategy to better connect the institutional mission and goals for
graduates to the student experience is to develop and implement a Student
Academic Symposium.

Kathleen Manning and George D. Kuh describe institutions where spaces
“dedicated for ‘socially catalytic’ interactions” (p. 2) are necessary; the Student
Academic Symposium is envisioned to create such a space. Braskamp,
Trautvetter, and Ward state that these are places “where learning and
development are integrated” (p. 134), and further state that at institutions that
consciously develop opportunities for these kinds of interactions, “campus events
are planned and capitalized on as learning experiences leading to synergy
between curricular and cocurricular experiences and ultimately a fuller
developmental experience for students” (p. 134). The planned Student
Academic Symposium is a perfect example of a campus event that will provide
such an experience for students.

All majors at TLU have capstone courses that often lead to presentations or mini-
symposia. We plan to enhance the quality and visibility of the products of those
courses by showcasing them during an annual Student Academic Symposium.
The Student Academic Symposium will draw on the best of our senior level
students' academic work to create a culminating academic and social celebration
of scholarship. The Symposium will showcase the academic achievements of
top students from senior capstone courses; provide opportunities for all students
to present their work publicly (e.g., poster sessions for lower division classes)
and see the achievements of their peers; and engage students with alumni and
outside experts in the form of judges, co-presenters, attendees, and other roles.
This will provide an atmosphere conducive to challenging educational
experiences, reinforcing our high expectations of students, and offering a
demonstration of achievement of the various Institutional Goals for Graduates.
Organized like a professional meeting with concurrent sessions, underclassmen,
alumni, and the community at large will attend to see the accomplishments of our
seniors. This program would be built into the academic calendar; it will replace
classes on the Friday of the Student Academic Symposium, and most (or all)
disciplines will require attendance at some events. The responsibility of
presenting, and the examples of quality work, will enhance the academic
atmosphere and publicly affirm the institution’s values.

15



DEFINITION OF STUDENT LEARNING

The Handbook on Reaffirmation of Accreditation states that “student learning
may include changes in students’ knowledge, skills, behaviors, and/or values that
may be attributable to the collegiate experience” (p. 22). For purposes of TLU’s
QEP, we define student learning as the acquisition of such knowledge, skills, and
values through curricular and co-curricular activities.

Dr. Nathan Hatch, writing in the Chronicle for Higher Education, describes
universities where there is “a voluntary community of reflection and engagement
... What is evident is a commitment to the holistic nurturing of students — body,
mind and spirit” (p. B16). It is this kind of community of faith and learning that
TLU embodies and expresses in its mission, and it is the purpose of the QEP to
make this community more accessible to all TLU students. Braskamp,
Trautvetter, and Ward write of colleges that “purposefully create environments
that are committed to nurturing the heart as well as developing the mind” (p.
200). Student learning at TLU is already contextualized by the Institutional Goals
for Graduates (see Appendix A). These Goals, which provide a road map for
living out the university's mission, play a foundational role in the QEP. The Plan
focuses on enhancing the academic atmosphere of the campus by more actively
and intentionally engaging current and future students in the holistic learning
experiences of the university. The Plan includes the intentional, tangible
connection of students’ academic and co-curricular activities to the Institutional
Goals for Graduates, by creating opportunities for all students (first-year through
senior, prepared and under-prepared) to engage more fully in the scholarly life of
the university.

Fourteen student learning outcomes have been identified for the QEP. The first
twelve outcomes are based directly on the Institutional Goals for Graduates; the
last two were identified as measurable ouicomes directly related to QEP
strategies (see Table 2).

The greatest benefit of the QEP will be enjoyed by TLU’s students and future
alumni. The QEP calls for the creation of concrete means by which students can
understand and adopt the learning goals established by the university, and in
turn create their own personalized connections between these goals and all
aspects of their daily lives. Once this activity is internalized and students see the
benefits that accrue from it, students will then be equipped to apply these skills to
post-college life.
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Table 2.
Student Learning Outcomes

a breadth of knowledge in the arts, humanities, natural sciences, and social
sciences.

a depth of knowledge in a single discipline sufficient to understand its methods,
language, content, history, and value.

an understanding of the Christian faith and traditions

DN

an awareness of and respect for diverse religions, cultures, and viewpoints.

write clearly and coherently, read with comprehension, speak effectively, and
listen with care and openness.

use basic mathematical skills and know the appropriateness of quantitative
methods.

use appropriate tools as tools for problem solving and for finding, analyzing, and
communicating information.

think critically and reflectively and draw reasonable, supportable conclusions
both individually and in groups.

a commitment to active community service.

10

an integrated ethical perspective and a sense of moral purpose.

11

a desire to cultivate physical and psychological health and well-being.

12

a will to pursue continued cultural, intellectual, and spiritual growth.

13

integration of multiple academic, co-curricular, and social perspectives

14

an awareness of institutional mission goals and their application in planning
one’s own educational experience
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PROCESS/COMMUNITY INVOLVEMENT/LEADERSHIP
Process of Plan Development

Four open forums were held in the fall of 2006, for the purpose of engaging a
broad base of TLU faculty and staff in discussions of topics that might be
appropriate for the Quality Enhancement Plan. The topics of these discussions
grew, in part, out of the results of the institution’s participation in the National
Survey of Student Engagement (NSSE), the Faculty Survey of Student
Engagement (FSSE), and the Collegiate Learning Assessment (CLA), as well as
the changing student demographics detailed earlier in this document.

As a result of the open forums, there was general agreement that the institution
needs to enhance the academic experience of the most academically capable
students; enhance support for TLU’s more academically challenged students to
improve the probability of their success; and help all TLU students achieve the
Institutional Goals for Graduates by intentionally engaging them in all aspects of
university life and learning.

At the end of the fall 2006 semester, the Quality Enhancement Plan Topic
Development Committee was named. The Committee began meeting regularly
on January 12, upon the return of faculty to campus. In addition to considering
the ideas generated during the fall open forums, the committee consulted the
results of the 2003 and 2006 NSSE, the results of the 2004 FSSE, the results of
the 2005-2006 CLA, and the results of TLU’s own First Year Survey. The
discussions were wide ranging, but the broad ideas of enhancing the general
academic climate and intentionally helping students to engage with the
Institutional Goals for Graduates were pervasive. The committee found the
NSSE results to be useful in terms of providing measurable outcomes that could
quantify student accomplishment of the Institutional Goals for Graduates and
general improvement of the academic experience for all TLU students. Over the
course of the next few weeks, the committee drew up seven possible topics
(hereafter referred to as strategies) for consideration by the TLU community for
inclusion in the QEP. Members also agreed that, while it was important to look at
areas where the institution might be deficient, it was also important to look at
areas where the institution is doing well in order to sustain or even improve
performance.

By early February the committee had established the working goal of improving
the institution’s academic atmosphere while enhancing the community of learning
(as described in the university’s mission) for the holistic development of our
students. Seven possible strategies were proposed to accomplish this goal.
These strategies included implementation of the Comprehensive Education Plan
(a tool to assist students in holistic development); creation of a Student Academic
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Symposium (an outgrowth of TLU’s capstone courses); intensification of the First
Year Experience; a move to a 4-credit course system; reintroduction of a January
term; changes to the General Education requirements; and revision of class
scheduling.

All materials related to the committee’s work were posted on BlackBoard, the
university’s courseware site. By February 23, the committee had drafted a
summary statement explaining the seven possible strategies. At this time the
entire faculty and staff of the university were enrolled in the BlackBoard site and
the materials were opened for all to review. The summary statement was e-
mailed to all faculty and staff, and posted to BlackBoard. A BlackBoard
discussion board was created for those who wished to provide input via
electronic responses; the committee also solicited e-mails, phone calls, and visits
from campus constituents. At the same time, Peer Mentors (all of whom are
upper division students) were piloting the Comprehensive Education Plan with
mentor groups consisting of first-year students.

Members of the QEP Assessment and Resources Committees were named in
late February. These committees met with the QEP Topic Selection Committee
for the first time on March 2. The committees continued to meet in plenary
throughout the remainder of the planning process.

A month was allowed for general discussion, after which an open Community
Forum was held on Friday, March 23. The seven potential strategies were aired
and discussed at the forum. -

On March 29 a survey was posted to BlackBoard, and all faculty and staff were
encouraged to rank the strategies in order of preference. The strategies were
also presented at the April 10 faculty meeting, where a straw vote was conducted
to determine interest levels for each of the suggested topics. This straw vote
resulted in extremely strong support for the Comprehensive Education Plan and
the Student Academic Symposium, and somewhat ambiguous support for First
Year Experience and January Term.

As the QEP Committees were engaged in the aforementioned activities, TLU'’s
SACS Commission on Colleges Compliance Certification Report was being
finalized. In Section 3.5.1 of Compliance Certification Report, the
Comprehensive Education Plan is noted as a prospective QEP focus. At this
point in time, the implementation of the Comprehensive Education Plan had been
discussed on campus and was generally accepted as an attractive project that
could be of great benefit to students.

Another associated issue that became apparent during the committees’
deliberations was the need for a Director of Institutional Research. Although this
need had been identified in various forums across campus for several years, the
QEP committees came to the conclusion that the success of the Plan would
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depend on the institution’s ability to assess outcomes in an appropriate manner,
via a centralized office.

Care was taken to ensure that the QEP has strong, intentional connections to the
institution’s strategic plan. The TLU Strategic Plan contains seven Strategic
Goals; it is reviewed annually, and was most recently approved by the Board of
Regents in October 2006. Annual QEPs and periodic Program Reviews require
all departments and programs to connect their activities to at least one Straftegic
Plan goal/objective. The five-year Quality Enhancement Plan directly relates to
four objectives found under Strategic Goal |. The Goal and pertinent objectives,
quoted from the 2006-2011 TLU Strategic Plan, read as follows:

Goal | - strengthen academic quality and students’ overall
educational experience
Objective 1
Develop a curriculum that is grounded in TLU's mission
and goals for graduates and addresses these intentionally;
is sequenced over four years; assures the development of
core competencies; connects in-class and out-of-class
learning; and addresses needs of today’s students.
Objective 7
Assess and refine the first-year experience program.
Objective 12
Strengthen academic development and support programs
to enable every student to access and benefit fully from the
TLU experience.
Objective 16
Implement a five-year plan to improve student engagement
along dimensions measured by the National Survey for
Student Engagement (NSSE) as well as plans generated
by the Institutional QEP prepared in FYO07 for SACS.

After the Community Forum, members of the Quality Enhancement Plan Topic
Committee attended the staff meetings of all TLU administrative departments to
gather additional input about strategies. Based on input gathered through the
year's activities, the QEP Committees finalized the goal of the QEP and selected
the three final strategies to be included in the plan.
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Leadership for QEP Development

Leadership Team for the Reaffirmation of Accreditation

Dr. Jon Moline, President

Dr. John Masterson, Executive Vice President and Provost

Dr. Nick Lockard, Dean of the College of Professional Studies,
Accreditation Liaison

Dr. John Sieben, Dean of the College of Arts and Sciences

Dr. Sally Cook, Associate Professor of Business, Compliance Document
Editor

Professor Martha Rinn, Associate Professor, University Librarian

Mr. Stan Ledbetter, Vice President for Finance

Quality Enhancement Plan Development Team
Topic Development Committee
Dr. Robert Jonas, Co-Chair, Professor of Biology
Professor Martha Rinn, Co-Chair, Associate Professor, University
Librarian '
Professor Anna Bergstrom, Instructor of Education
Dr. Ben Vaughan, Associate Professor of Business & Economics
Dr. Maria Avalos, Associate Dean of Student Life & Learning
Dr. Michael Czuchry, Assistant Professor of Psychology
The Reverend Stanley J. Meyer, Board of Regents (liaison)
Ms. Susan Giesecke, Board of Regents (liaison)

Assessment Committee

Dr. Alicia Gresham, Chair, Associate Professor of Business,
Institutional Effectiveness Committee

Dr. Maria Avalos, Associate Dean of Student Life & Learning (Topic
Development Committee)

Dr. Michael Czuchry, Assistant Professor of Psychology (Topic
Development Committee)

Dr. Chris Bollinger, Assistant Professor of Communication Studies,
Institutional Effectiveness Committee

Dr. Linda Wilson, Associate Professor of Computer Science,
Institutional Effectiveness Committee

Resources Committee

Dr. Robert Jonas, Co-Chair, Professor of Biology, (Topic Development
Committee)

Professor Martha Rinn, Co-Chair, Associate Professor, University
Librarian (Topic Development Committee)

Mr. Andrew Nelson, Associate Vice President for Finance

Ms. Jean Constable, Coordinator for Financial Analysis and
Institutional Research
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Dr. Steve Vrooman, Assistant Professor of Communication Studies,
University Budget and Planning Committee
Ms. Kristi Quiros, Dean of Student Life & Learning

Leadership — QEP Implementation

Co-Directors of the Quality Enhancement Plan
Ms. Kristi Quiros, Dean of Student Life & Learning
Dr. Robert Jonas, Professor of Biology

Subcommittees for Strategies
First Year Experience Co-directors:
Prof. Mark C. Dibble, Assistant Professor, Instruction and
Public Services Librarian
Dr. David Wasmund, Professor of Chemistry
Comprehensive Education Plan
Implementation of the Comprehensive Education Plan will be
coordinated by the Director of First Year and Campus
Programs '
Student Academic Symposium Committee
Professor Martha Rinn, Associate Professor, University
Librarian
Dr. Michael Czuchry, Assistant Professor of Psychology
Ms. Jean Constable, Coordinator for Financial Analysis and
Institutional Research
Dr. Alicia Gresham, Chair, Associate Professor of Business,
Institutional Effectiveness Committee
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IMPLEMENTATION TIMELINE

Year 1, 2007-2008
Keep current first year orientation time frame
Plan the initial summer assignment for summer 2008; assignment to be tied
to FE 134, and, if possible, the Krost Symposium
Increase emphasis on transitional skill development in FE 134
Create Comprehensive Education Plan templates for different disciplines and
majors
Incorporate Comprehensive Education Plan into Advising Handbook (now
under development)
Conduct advisor training on use of the Comprehensive Education Plan
Develop and produce professional-level printed Comprehensive Education
Plan templates
Distribute Comprehensive Education Plan to first-year students and advisors;
a control group that has not used the Comprehensive Education Plan
(sophomores and/or juniors) will be used in assessment comparisons
Determine how many capstone courses will be offered during the 2007-2008
academic year
Poll faculty to get input on how many presentations will be feasible for the first
Student Academic Symposium; solicit ideas on how those will be chosen
First year Student Academic Symposium to focus on presentations by seniors
that come from capstone courses in each discipline
Solicit additional ideas for the Student Academic Symposium
Develop and administer first assessments for all strategies

Year 2, 2008-2009
Summer reading assignment for First Year Experience in place.
Increase Krost Symposium prominence, tied to summer book topic/author;
identify outside funding sources.
Roll-out of Comprehensive Education Plan to all new first-year students and
advisors continues
Begin planning for interactive online Comprehensive Education Plan Web site
Add layers of participants to the Student Academic Symposium:
> Joint presentations with alums and faculty
» Other elements suggested by TLU community
Assessment and improvement continues

Year 3, 2009-2010
Continue Comprehensive Education Plan roll-out to all new first-year
students; sophomores (freshmen from Year 2) continue use.

Comprehensive Education Plan Web site goes live
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Begin preliminary work for Comprehensive Education Plan integration with
administrative software degree planning program (must coordinate with
administrative software implementation timeline).

Add layers of participants to the Student Academic Symposium:

> A poster competition for all students

> Other elements suggested by the TLU community.

Assessment and improvement continues

Year 4, 2010-2011
Roll out Comprehensive Education Plan to new freshmen; continuing
students from Year 2 and Year 3 continue use.
Implement Comprehensive Education Plan integration with administrative
software ‘degree works’ or similar program, if implementation timeline is at
appropriate stage.
Assessment and improvement continues
Assess success using surveys and focus groups.
Add layers of participants to the Student Academic Symposium:
» Sponsor presentations
» Other elements suggested by the TLU community.
Assessment and improvement continues

Year 5, 2011-2012
Comprehensive Education Plan will have been rolled out to all entering
freshmen for the past 4 years.
Past Student Academic Symposia will be evaluated, including the annual
corrections that occur as we learn from each year’s experiences, to determine
the future direction.
Assessment and improvement continues
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RESOURCES

First Year Experience

Resource Source Year 1 Year 2 Year 3 Year 4 Year 5
FY 2008 FY 2009 - FY 2010 FY 2011 FY 2012

Krost Program Existing General &

Enhancement Educational funds $5,000 $0 $0 $0 $0

Krost Program Krost program budget

Enhancement increase $0 $7,500 $7,500 $7,500 $7,500

Krost Program

Enhancement External sponsorship $0 $0 $2,500 $2,500 $2,500
Existing Peer Mentors )

Peer Mentors operating budget $14,000 $14,000 $14,000 $14,000 $14,000

Subtotal — First Year Experience $19,000 $21,500 $24,000 $24,000 $24,000

e $5,000 of the existing General & Educational budget will be redeployed for the Krost
program in year 1 and subsequently will be an additional budgeting item for years 2 -5

o External sponsorship in years 3 — 5 will allow for continued improvement/additional
events as the first-year component of the Krost program develops

e While not a discrete budget item, projected faculty growth in the university’s budgeting
process allows for additional faculty resources in first year experience course loads

Comprehensive Education Plan

Resource Source Year 1 Year 2 Year 3 Year 4 Year 5
FY 2008 FY 2009 FY 2010 FY 2011 FY 2012

: Redeploy existing

First Year salary & benefits of

Programming Director for Campus

Director Programs $55,000 $56,500 $58,000 $59,500 $61,000

First Year :

Programming Additional operating

Support budget $0 $16,250 $32,500 $33,150 $33,800

CEP Website

Development and Instructional

Maintenance Technology budget $0 $2,500 $20,000 $2,500 $2,500

Subtotal — Comprehensive Education Plan $55,000 $75,250 $110,500 $95,150 $97,300

¢ The university has redeployed an open position for campus programs to focus on first
year programming as part of the overall campus programming for students

o Support staff for increased focus on first year programs will require an operating budget
increase in the FY 2009 budgeting cycle
The budget for support staff assumes filling the position halfway into FY 2009
The interactive Comprehensive Education Plan software development and maintenance
costs will be factored into the Instructional Technology budget beginning in FY 2009

e The Instructional Technology budget is funded by a component of tuition and is set during
the budgeting process to address student technology needs over the forthcoming year
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Student Academic Symposium

Resource Source Year 1 Year 2 Year 3 Year 4 Year 5
FY 2008 FY 2009 FY 2010 FY 2011 FY 2012

Honoraria, Awards,

Travel, Supplies and | Existing General &

Promotion Educational funds $2,500 $0 $0 $0 $0

Honoraria, Awards,

Travel, Supplies and | New symposium :

Promotion operating budget $0 $2,500 $2,500 $2,500 $2,500

Honoraria, Awards,

Travel, Supplies and

Promotion External sponsorship $0 $0 $2,500 $5,000 $5,000

Subtotal — Student Academic Symposium $2,500 $2,500 $5,000 $7,500 $7,500

o $2,500 of the existing General & Educational budget will be redeployed for the
symposium program in year 1 and subsequently will be an additional budgeting item for

years 2 -5

o External sponsorship in years 3 — 5 will allow for continued improvement/additional
events as the symposium program develops

¢ The scope of the symposium program may require the university to acquire additional

audio/visual and other equipment which will be factored as needed into the Instructional
Technology budget beginning in FY 2009

Assessment and Institutional Research

Resource Source Year 1 Year 2 Year 3 Year 4 Year 5
FY 2008 FY 2009 FY 2010 FY 2011 FY 2012

Redeploy salary &

Director of benefits of budgeted

Institutional but open positions at

Research the university $65,000 $66,300 $67,600 $69,000 $70,400

Assessment and

Institutional Existing operating

Research Operating | budget for Institutional

Budget Research $5,200 $5,200 $5,200 $5,200 $5,200

Assessment and

Institutional New (increased)

Research Operating | operating budget for

Budget Institutional Research $0 $5,000 $6,000 $10,000 $10,000

Subtotal — Assessment & Institutional Research $70,200 $76,500 $78,800 $84,200 $85,600

o Budgeted but open positions at the university will be reviewed and redeployed in whole or
in part as needed to staff a full-time Director of Institutional Research

e Anincrease to the existing operating budget for institutional research will be an additional
budgeting item for years 2 — 5 with a projected spike in years 4 and 5 as the 5-year
program culminates
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Resources Summary

Funding Requirements by Resource Category

Resource Year 1 Year 2 Year 3 Year 4 Year 5
FY 2008 FY 2009 FY 2010  FY 2011 FY 2012
First Year Experience $19,000 $21,500 $24,000 $24,000 $24,000
Comprehensive Education Plan $55,000 $75,250 $110,500 $95,150 $97,300
Student Academic Symposium $2,500 $2,500 $5,000 $7,500 $7,500
Assessment and Institutional Research $70,200 $76,500 $78,800 $84,200 $85,600
Total $146,700 $175,750 $218,300 $210,850 $214,400

Funding Requirements by Source

Source Year 1 Year 2 Year 3 Year 4 Year 5
FY 2008 FY 2009 FY 2010 FY 2011 FY 2012
Existing budgeted resources $146,700 $142,000 $144,800 $147,700 $150,600
Incremental resources $0 $33,750 $73,500 $63,150 $63,800
Total $146,700 $175,750 $218,300 $210,850 $214,400
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ASSESSMENT
Overview

The QEP co-directors will engage the Institutional Research personnel and the
Institutional Effectiveness Committee in the assessment process. The First Year
Experience committee will coordinate the first year assessment, the First Year
and Campus Programs Director will help with the Comprehensive Education Plan
assessment, and the Student Academic Symposium Committee will assist with
assessing the Student Academic Symposium.

We realize we will require both qualitative and quantitative evaluations to
estimate the success of our plan. Interviews with students (individually and in
focus groups) may be the best way to evaluate student attitudes. Students who
have experienced the revised freshman program and the Comprehensive
Education Plan will be compared to those (sophomores and above, or transfer
students) who have not. Students involved in the Student Academic Symposium
will be asked to evaluate the experience, and students, faculty, and staff who
observe the Symposium will comment on its success compared to past
experiences.

Interviews are time consuming and sometimes hard to interpret. We also will
develop surveys and questionnaires to evaluate our strategies. We will
administer surveys to freshmen as they complete their first semester, and to
students, faculty, and other attendees of the Student Academic Symposium. As
noted (See Appendix C), many NSSE items relate more or less well to our goals.
Since we have a historical record of the NSSE results, we can compare future
student responses with those before the QEP was initiated. A first-year survey
(see Appendix D), already in use, will be modified to include NSSE items
identified as relating to our learning objectives. The modified survey will be
administered to first-year students and corresponding comparison groups at the
same time as our focus groups to monitor student outcomes and our learning
objectives. We will also look for quantitative changes in retention rates, student
participation in co-curricular activities, and other comparative data (although we
are aware that many factors influence these statistics).

The strategies and timelines for administering the assessment vehicles are
outlined below.

Strategies
Opening and Fall Orientation - FE 134: Exploring the Arts and Sciences
a) develop and enhance FE 134 academic content to better support continued

student orientation
b) summer book project
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Comprehensive Education Plan

a) develop and field test

b) distribute Comprehensive Education Plan to all first-year students & FE 134
teachers and make use of Comprehensive Education Plan in making plans for
learning

c) build and implement interactive Web site for Comprehensive Education Plan

Symposium

a) formalize and draw together senior presentations from capstone courses
b) organize poster sessions '

c) institute awards

d) invite prospective students; invite alumni to return

Cultural Overview

Assessment measures for learning outcomes should show marked improvement

over time

a) Focus group findings should indicate that students are taking responsibility
and playing an active role in their own education

b) Focus group findings should show marked improvement for identified learning
outcomes

c) Data from school surveys relating to corresponding NSSE items should show
marked improvement over time: improved corresponding NSSE elements (as
compared to the control baseline) and improved internal survey elements as
compared to baseline data to be collected.

d) Data from newly created survey for symposium presentations should indicate
improvement in related learning outcomes over time.

e) Interview data should show a developing understanding of a culture of
scholarship over time

Learning Outcomes
See Table 2, page 17

Responsibility:

Institutional Research personnel, aided by the Institutional Effectiveness
Committee, the First Year Experience Committee, and the Student Academic
Symposium Committee. The directors of the QEP will coordinate the assessment
activities.

Data Collection Strategies

This Assessment Plan will make use of the following qualitative and quantitative
tools to assess progress made toward meeting our student learning outcomes
and our overarching goal.
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Focus Groups

Sample Group

FE Students test group (1)

FE Students test group (1)

FE Students test group (1)

Control Group

control group of sophomores
or juniors (1)

control group of sophomores
or juniors (1)

control group of sophomores
or juniors (1)

Time

t(1) near the end of the 1st
semester of first year after
Comprehensive Education
Plan is covered

t(2) 2nd semester of first year
around registration

t(3) 1st semester of
sophomore year around
registration

Time

t(1) near the end of the 1st
semester of sophomore/junior
year after Comprehensive.
Education Plan is covered with
FY students

t(2) 2nd semester of
sophomore/junior year around
registration

t(3) 1st semester of
junior/senior year around
registration

individual Interviews

Sample Group

Stratified group to honor
diverse student populations
to be interviewed each year
of their attendance

Interviews exploring cultural
experience of students

Time

near the end of 1st semester
each year - t(1), 1(2), (3), (4)
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Surveys
Survey for student experiences at end of the year, which

corresponds to NSSE measures that relate to Institutional
Goals for Graduates (App. C)
Sample Group Time

end of the first semester each
FE Students test group (1) year - 1(1), t(2), 1(3), t(4)

surveys for student
symposium
Sample Group Time

distributed and collected at
student scholarly symposium
Students each year

distributed and collected at
student scholarly symposium
Faculty each year

distributed and collected at
student scholarly symposium
Other each year
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APPENDIX A
Institutional Goals for Graduates
(Adopted by the faculty, April 1997; revised April 2004)

KNOWING
TLU graduates should have achieved

1.

2.

3,
4.

a breadth of knowledge in the arts, humanities, natural sciences, and
social sciences.

a depth of knowledge in a single discipline sufficient to understand its
methods, language, content, history, and value.

an understanding of the Christian faith and traditions.

an awareness of and respect for diverse religions, cultures, and
viewpoints.

DOING
TLU graduates should be able to

5.

6.

7.

8.

write clearly and coherently, read with comprehension, speak effectively,
and listen with care and openness.

use basic mathematical skills and know the appropriateness of
quantitative methods.

use appropriate tools for problem solving and for finding, analyzing, and
communicating information.

think critically and reflectively and draw reasonable, supportable
conclusions both individually and in groups.

BECOMING
TLU encourages and assists its students in developing

0.

a commitment to active community service.

10.an integrated ethical perspective and a sense of moral purpose.
11.a desire to cultivate physical and psychological health and well-being.
12.a will to pursue continued cultural, intellectual, and spiritual growth.
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Appendix C
Corresponding NSSE Items & Baseline Data, Sp2006

Although all NSSE items were related, the

bolded items most closely correspond to our learning outcomes.

Should we need to pair down questions in our internal survey, we suggest the bolded areas of inquiry.

Red print indicates scores that were significantly lower than ours, blue indicates scores significantly higher.

Learning Corresponding Our Selected Carnegie
Outcome NSSE ltem Description Avg. Peers Peers NSSE
acquiring a broad general first
1 (EE education year 329 3.29 3.29 3.12
senior 3.66 3.46 3.46 3.24
first
2 7h culminating senior experience year 0 0.01 0.01 0.01
' senior 0.54 0.53 0.54 0.32
4 included diverse perspectives
(different races, religions,
genders, political beliefs, etfc.) in
class discussions or writing first
Ae assignments year 3.11 282 2.89 2.76
senior 295 291 2.93 2.78
had serious conversations with
students of a different race or first
1u ethnicity than your own year 274 252 2.62 2.55
senior 2.88 2.54 2.67 2.64
had serious conversations with
students who are very different
from you concerning religious
beliefs, political opinions, or first
1v personal values year 277 282 2.81 2.68
senior 2.9 276 2.84 2.71
first
7f study abroad year 0.02 0.02 0.02 0.03
senior 0.13 0.28 0.32 0.14
encouraging contact among
students from different economic,
social, or racial and ethnic first
10c backgrounds year 2.74 2863 2.67 2.57
senior 275 2.41 2.5 2.4
asked questions in class or first
5 1a contributed to class discussions year 297 297 2.98 2.78
senior 3.24 3.28 3.27 3.086
first
1b made a class presentation year 22 237 2.25 2.23
senior 325 2.86 2.85 2.8
prepare 2 or more drafts of a
paper or assignment before first
1c turning itin year 252 264 2.62 2.65
senior  2.34 241 2.41 2.49
come to class without completing  first
1f readings or assignments year 2.09 1.97 2 2.03
senior 2.03 2.06 2.09 2.12
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Learning Corresponding Our Selected Carnegie
Outcome NSSE ltem Description Avg. Peers Peers NSSE
number of written papers or first
5 Cont 3¢ reports of 20 pages or more year 124 119 1.26 1.256
senior  1.67 1.74 1.74 1.64
number of written papers or first
3d reports between 5 and 19 pages  year 233 247 2.53 2.29
senior 26 284 2.86 2.59
number of written papers or first
3e reports of fewer than 5 pages year 277 349 3.27 3.05
senior  3.27 3.32 3.156 2.98
first
aic writing clearly and effectively year 293 3.12 3.12 2.95
senior 329 3.21 3.27 3.07
first
speaking clearly and effectively year 267 282 2.82 2.75
senior 322 3.04 3.1 2.96
first
6 analyzing quantitative problems year 292 284 2.89 2.85
senior 3.31 3.05 3.03 3.02
used an electronic medium to
discuss or complete an first
7 1L assignment year 2.34 255 2.58 2.64
senior 2.88 27 2.76 2.85
worked on a paper or project that
required integrating ideas or first
id information from various sources  year 3.12 3.14 3.12 3.03
senior 3.36 34 3.42 3.3
first
7h culminating senior experience year 0 0.01 0.01 0.01
senior 054 0.53 0.54 0.32
using computers in academic first
10g work year 3.25 3.27 3.3 3.32
senior 348 344 3.46 3.47
using computing and information first
11g technology year 295 287 29 2.99
senior 323 3.09 3.09 3.21
worked with other students on first
8 1g projects during class year 233 227 2.32 2.4
sepior 25 246 2.39 2.51
worked with classmates outside first
1h of class o prepare assignments year 252 2.5 2.45 2.36
senior 293 276 2.76 2.75
examine the strengths and
weaknesses of your own views first
6d on a fopic or issue year 274 266 2.7 2.57
senior 279 2.83 2.81 2.69
worked on a paper or project that
required integrating ideas or first
1d information from various sources  year 312 3.14 3.12 3.03
senior 3.36 34 3.42 3.3
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Learning Corresponding Our Selected Carnegie
Outcome NSSE ltem Description Avg. Peers Peers NSSE
putting together ideas or
concepts from different courses
when completing assignments or  first
8 Cont 1i during class discussions year 2.73 2.61 2.67  2.57
senior 3.09 2.93 3 29
memorizing facts, ideas, or
methods from your courses and
readings so you can repeat them  first
(NEG) | 2a in the same form year 2.63 2.84 276  2.87
senior  2.75 2.71 26 274
analyzing the basic elements of
an idea, experience, or theory
such as examining a particular
case or situation in depth and first
2b considering its components year 3.18 3.13 3.19 3.06
senior 3.39 3.12 3.36 322
synthesizing and organizing
ideas, information, or
experiences into new more
complex interpretations and first
2c relationships year 2.8 2.92 297 283
senior 3.17 3.13 318  3.01
making judgments about the
value of information, arguments,
or methods such as examining
how others gathered and
interpreted data and assessing
the soundness of their first
2d conclusions year 3.04 2.87 203 282
senior 3.2 3.04 3.04 294
applying theories or concepts to
practical problems or new first
2e situations year 3.03 3.03 3.06 298
senior 3.35 3.24 3.24  3.17
first
11e thinking critically and analytically ~ year 3.33 3.26 3.3 316
senior 3.54 3.46 356 333
first
11h working effectively with others year 2.86 2.97 296 292
senior 3.39 3.24 3.21 3.14
tutored or taught other students first
9 1 (paid or voluntary) year 1.71 1.79 1.68 1.67
senior 2.3 2.14 2.05 1.89
participated in a community
based project (e.g. service
learning) as part of a regular first
1k course year 1.43 1.61 1.53 1.5
senior 1.88 1.87 1.77 1.69
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Learning Corresponding

Our Selected Carnegie

Outcome NSSE ltem Description Avg. Peers Peers NSSE
worked with faculty
members on activities other
than coursework
(committees, orientation, first
9 Cont 1s student life act., etc...) year 1.66 1.7 1.66 1.56
senior  2.17 2.17 2.1 1.81
community service or first
7B volunteer work year 0.32 0.44 042 0.36
senior  0.72 0.74 0.7 0.59
voting in local, state, or first
10 i national elections year 1.85 1.8 195 1.92
senior 2.1 2.14 2.21 2.1
developing a personal code  first
of values and ethics year 2.73 272 27 259
senior  3.08 2.89 28 265
exercised or participated in  first
11 6b physical fitness activities year 2.89 3.08 293 277
senior  2.83 2.95 2.94 2.7
first
understanding yourself year 2.82 2.75 28 271
senior 3.1 2.97 298 278
talked about career plans
with a faculty member or first
12 10 advisor year 2.16 2.25 2.14 2.1
senior  2.79 2.756 2.68 2.4
discussed ideas from your
readings or classes with
faculty members outside of  first
1p class year 1.96 1.92 1.85 1.81
senior 243 2.29 232 2.08
worked harder than you
thought you could to meet
an instructor's standards or  first
1r expectations year 2.55 2.63 262 2.58
senior 29 2.71 2.71 2.69
discussed ideas from your
readings or classes with
others (students, family
members, co-workers, etc..) first
at outside of class year 2.86 2.71 282 268
senior  2.99 2.91 297 284
number of books read on
your own (not assigned) for
personal enjoyment or first
3b academic enrichment year 1.97 2.02 2.08 2.06
senior  2.21 2.2 223 221
attended an art exhibit,
gallery, play, dance, or first
6a other theatre experience year 2.51 2.28 2.28 21
senior  2.05 2.26 228 2.01
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Learning Corresponding Our Selected Carnegie
Outcome NSSE Item Description Avg. Peers Peers NSSE
12 Cont
participated in activities to
enhance your spirituality
(worship, meditation, first
6¢ prayer, etc...) year 2.18 2.24 207 2.09
senior  2.59 2.34 213 218
first
7f study abroad year 0.02 0.02 0.02 0.03
senior  0.13 0.28 032 0.14
attending campus events
and activities (special
speakers, cultural
performances, athletic first
10f events, etc...) year 3 3.04 293 275
senior 297 2.8 2.86 2.57
developing a deepened first
11p sense of spirituality year 2.55 2.31 212  2.05
senior 2.73 2.28 203 192
participated in a community
based project (e.g. service
learning) as part of a regular first
13 1k course year 1.43 1.61 1.53 1.5
senior 1.88 1.87 1.77 1.69
participating in co-curricular
activities (organizations,
campus publications,
student government,
fraternity or sorority,
intercollegiate or intramural  first
9d sports, etc...) year 2.17 2.87 255 217
senior  2.65 2.77 267 2.08
community service or first
7b volunteer work year 0.32 0.44 042 0.36
senior 0.72 0.74 0.7 059
attending campus events
and activities (special
speakers, cultural
performances, athletic first
10f events, efc...) year 3 3.04 2.93 2.75
senior  2.97 2.8 286 2.57
learning effectively on your  first
14 A1j own year 2.9 2.85 2,91 2.85
senior  3.06 3.07 3.12 3
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Appendix D
First Year Survey

Student ID:

First Year Survey

Mark the space that best describes your feelings about each statement.

Strongly
Dlsagree ,

Ifesl lie lam apartof the TLU communty. | 8D
lam happy to be at TLU. SD

Strongly
Agree ’

Disagree | Undecided | Agree

o

. Llike ‘going to classes at TLU = “' SD

The professors at TLU freat me falrly SD

The professors at TLU care about me. SD

The professors at TLU help me when | needit. b sp el
l attend TLU events SD.
| feel prepared | tobeincolege. =~~~ | sb |

1,
2.
3.
4.
5. The professors at TLU respect my opinions. | SD |
6.
7
3.
9

S N NN

10. My hlgh school teachers have prepared me for college. SD
11l wnll be able to do the coursework at TLU . SD e
12. 1 will make friends at TLU. SD
14. | plan on graduatmg from TLU. SD

UDUUUUUUUDUOD

13. 1 am confident | will graduate from college. =

V11/,5f.,ffMy transition into a college student has beengood. | SD

16. | am aware of the TLU Academic Support Center SD

17‘ am aware Of Student Llfe SerVICGS SD 5 ol e

18. | know who to call on campus |f | have any needs sSD

19. | know whatmy majorwiibe. =~ | sD | D .
Strongly
Disagree

Slrongly
Agree

Disagree | Undecided | Agree

Answer the followmg questlons as they descrlbe you:
20 Do you llve on‘ campus’? . '

__ Other (Write i

23. Which description best fits your background?
Hispanic, Latin, or Mexican-American Black or African American

White or Anglo Asian or Asian American
Native American Multiracial Other
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D4. What grades did you get in high school
25. What grades do you hope to get in college?
A's

A's & B's B's B's & C's C's Cs&D's

27. What is the highest level of education for your mother or female guardian?
Elementary Some High School High School Some College College Graduate Don't Know

THANK YOU FOR COMPLETING THIS SURVEY!
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